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Abstract 
Students daily study experience is dependent on both schoolwork and homework. Various studies conclude that students have heavy 
workload and a lot of homework and show a lack of interest and even aversion towards school. To compare and analyze parents assessment on 
the scale and amount of homework, the time spent on homework and its productivity. Within the education field homework is usually understood 
as an assignment given by the teacher to the students, which is to be done outside the lesson (Kidwell, 2004). Homework has a lot of functions 1) 
it helps to practice, use and confirm the lesson subject matter (Kidwell, 2004); 2) cultivates independent study habits which build discipline and 
willpower; 3) increases interest in the subject; 4) increases students level of knowledge (Painter, 2003). The study is handled as a case study (Yin, 
2009), which compares the data collected on two different stages: 2005 and 2013. Data collection method was a form which data result analysis 
objective was to describe the homework loads, the amount of homework done with the help of parents and its level of difficulty. The aim is to 
compare the changes that have taken place within the timeframe. Sample consists of 6th grade students parents from 12 Estonian schools: 2005 
N=205 and 2013 N=201. Conducted benchmarking results allow us to conclude that the situation has changed to a certain degree: 
 In 2005 parents stated that they mostly helped their children to study written materials, in 2013 it was oral material studies; 
 2013 study showed students required parental help in the same subjects as 8 years ago (2005): languages, mathematics and natural 
sciences; 
 parental attitude towards homework was continuesly positive. 
In 2013 the number of parents who believed that the homework amount was to large had increased Homework helps to practice, learn how to 
use and confirm the study material, develops independent study habits and increase willpower and discipline. The comparative material confirms 
that a lot of students require parental help with homework and that some parents believe to the homework amount to be too large. A large amount 
of parents help their children with their homework which shows that the students are unable to conduct independent study. 
The study showed that parents help their children mostly with mathematics and Russian and that some parents believed that the homework 
load was to large. 
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1. Introduction and theoretical background 
In Estonia, education has always been one of the core values of the society and the regained independent and 
open society requires significant changes in its educational learning process. In recent years homework and its 
importance, necessity, volume and scope and the role of students and parents, has become a focus point for research. 
International educational documents emphasise the importance of a comprehensive development of the child  
(EUROCHILD, 2010; OECD, 2012) and its achievement through learning the set goals of the curriculum. Using set 
goals as the learning process should allow for both self-development and an effort and willingness for learning 
(Dunn, Dunn, & Price, 2000). The national curriculum for primary schools in Estonia (Riigi Teataja I, 2010) 
emphasises the need for students to be active members of the learning process and be able to perform independent 
study and homework is a good way for students to develop their autonomous learning skills. In Estonia students are 
given daily homework tasks and its is seen as part of their routine learning process, but whether it is necessary and 
purposeful, that is the question. This article focuses in the opinions of parents in regards to homework: how do they 
perceive the homework tasks given to their children, the scope and volume of the tasks and how often and how 
much do they have to help their children.  
Homework has been the focus point of many international studies. United States educational researchers have 
come to the conclusion that students are required to learn more than they are able to comprehend (Robinson, 2006). 
Epstein and Van Voorhis (2000, 182–183) found that homework helps students to take responsibility, to understand 
time management and increases students competence and self-confidence. Swedish researches had looked at the 
perception of homework tasks during job interviews (Hellsten, 1997) and how students themselves view homework 
(Österlind, 2001). Cooper and others (2006) have found that homework improves test and exam results and therefore 
helps student with gaining higher marks. Tokarski (2011) studied parents assessments on the scope and content 
value of homework  as well as the time spend doing it.  
1.1. Homework and its necessity  
Researchers of homework are far from a consensual opinion on the strengths and weakness of homework as a 
educational technique (Cooper, Lindsay, Nye, & Greathouse 1998, 70; Kidwell, 2004). Homework is generally 
understood as an obligation given by the teacher to the students that has to be completed outside the school hours 
and without participation of the teacher (Chen & Stevenson, 1989; Kidwell, 2004). Homework has to be closely 
linked to the lesson plan (Vatterott, 2009) and is usually given in a practice form to solidify the study material. 
Homework is supposed to raise the efficiency of learning, to demonstrate subject mastery, to help prepare for tests,  
to practice, prepare and to develop a variety of intellectual skills (Epstein & Van Voorhis, 2000; Kidwell, 2004). 
Homework has multiple functions, one of them allows for the  the student to learn the material in accordance to 
his/her cognitive abilities, learning style and speed in addition to giving enough time to repeat the material until full 
comprehension (Epstein & Van Voorhis, 2000; Kidwell, 2004; Painter, 2003). The second function is the 
development of the independent study skills of the student in order to cultivate willpower and discipline (Kidwell, 
2004; Painter, 2003). Responsibility in regards to homework is not only about the actual task, but lies within the 
knowledge that by doing their homework the student takes responsibility for their own learning (Cooper, 1989; 
Epstein & Van Voorhis, 2000; Vatterott, 2011). Painter (2003, 5) argues that students do not understand the 
importance of homework in their educational process and often homework becomes a source of stress (Cooper, 
et.al., 2006; Pope, et. al, 2006), which derives from the large volume and difficulty level of the material and the time 
it takes to complete it. Arguments have been made over the necessity and usefulness of homework (Cooper, et.al., 
2006; OECD, 2008), but it should be a natural learning aspect for students and teachers. 
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1.2. Teachers role in giving out homework 
One of the key aspects of homework effectiveness are the teachers. A teachers perceptions and choices in 
creating the learning process impacts the scope and content on homework. When teachers plan homework, they 
should consider the characteristics of effective assignments: provide clear instructions for students; can be 
completed successfully; are not too long; can be completed within a flexible time frame; use information and 
materials that are readily available; reinforce and allow practice of previously taught skills; are not just unfinished 
class work; are interesting to students and lead to further exploration and study; stimulate creativity and imagination 
in the application of skills; encourage students to work cooperatively; and stimulate home and class discussion 
(Assigning Effective Homework, 2011). 
OECD (2008) study showed that students spend more that 20% of their overall study time doing homework with 
their tutors or learning outside the school hours. Teachers, as a target oriented leaders, must try to upkeep the 
students study morale, which is achieved to purpose oriented homework, in order to increase the class learning 
productivity to its maximum capacity (Drobot & Rosu, 2012; Ishfaq & Tehmina, 2011; Mahmoud, 2010; Protheroe, 
2009). Homework supports learning in at least one of four ways: pre-study, comprehension, practice and processing. 
Homework can be used as an introduction to a topic or provide a more comprehensive  understanding of the 
material. Teachers often defer testing subject matter comprehension even thought it is the most useful tool for a 
teacher to assess if and how the students learn. (Marzano, Pickering, & Pollock, 2001) Practice is the most 
traditional form of homework which allows for mechanical repetition (Epstein, 2001). Even though practice is 
necessary for mechanical repetition, there are fundamental flaws is its execution. One of such flaws is that teachers 
believe that they give out homework in a form which allows the student to practice what was learned in class, but in 
reality the student has not understood the topic and homework time is spent getting acquainted with the subject. 
Secondly, if the teacher does not check the comprehension level of the students then they might practice incorrectly 
and increase their flawed knowledge base. Thirdly, practice is more effective if divided over multiple days. (Chen & 
Stevenson, 1989; Epstein, 2001; Kidwell, 2004; Marzano, et. al., 2001; Hong & Milgram, 2000; Protheroe, 2009) 
Many authors argue that the effectiveness and impact of homework on learning is modest at best and its 
practicability in primary school is questionable (Cooper, Robinson, & Patall, 2006). At the same time it has been 
found that homework can be effective as it solidifies the material learned in class, creates learning habits which help 
to develop independent study skills, cognitive skills and learning strategies that in return are useful for students 
when handling their mistakes, hardships and setbacks (Sagor, 2008). Teachers and parents should work together in 
creating a supportive homework environment. 
1.3. Parental role and homework 
Parents, having contact with their child’s efforts in completing their homework assignments, take co-
responsibility for its execution. Cooperation with parents is necessary in order to make homework assignments more 
useful, as parents are the ones providing resources, study locations, encouragement and support during the 
assignments. (Bryan & Sullivan-Burstein, 1997) It is common that parents and children have a different opinion on 
how and when homework should be done. Research carried out on homework effectiveness indicates that the 
positive impact of learning is not on the time spent studying but in the quantity that is learnt and understood. 
(Marzano & Pickering, 2007, 77) If there is too much homework then the classroom work has been conducted 
ineffectively (Cooper, et.al., 2006; Kidwell, 2004, 67-68) and the time spent on homework looses its effectiveness. 
Cooper advises that homework capacity should follow the ‘10 minute rule’, meaning that all of the homework 
should be done within 10 minutes multiplied by the grade in which the student is in (Marzano & Pickering, 2007, 
77), for example a student in the 6th grade should have an hour of homework. As such the most suitable homework 
completion time during the II stage of primary school is approximately 1 hour. Homework is often a schools 
requirement for successful learning and parents create, in order to help their children, homework study structures 
similar to the school system (Creating the study environment, time management planning etc.). Often the control of 
these learning structures are in the hands of the parents, in other times parents follow the wishes of the children or 
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create other methods to incorporate family time into the learning process (Hoover-Dempsey, et.al., 2001; Hong & 
Milgram, 2000). 
Kidwell (2004, 12) writes that more often than not parents do not know how much they should be involved in 
helping their children with their homework. Even the research results on parents involvement in homework is 
mixed. Some research has shown that parents involvement in homework has no influence on the students learning 
achievements. Other research has shown that those students whose parents are involved in their homework are 
actually doing worse academically, yet that could attributed to the fact that they are those students who already 
receive lower marks and who therefore required more parental assistance (Cooper, Lindsay, & Nye, 2000). At the 
same time many researchers emphasises the importance of parental assistance with homework (Hong & Milgram, 
2000, 64), as it may increase the students understanding of his/her capabilities and the importance of effort and 
focus in order to increase academic achievements (Hoover-Dempsey, et.al., 2001). 
If parents have a positive attitude towards homework then it impacts the students attitude and will lead towards 
better academic results (Cooper, Lindsay, Nye, & Greathouse, 1998). By allowing students to do their homework in 
their chosen style, it is possible to change their attitude towards homework and improve their results (Bryan & 
Sullivan-Burstein, 1997; Hong & Lee, 1999; Hong & Milgram, 2000). 
It is therefore increasingly important to acknowledge the effectiveness and necessity of homework according to 
parents in order to respond to the expectations and needs of the society. The present study focused on parents 
awareness of their children’s homework. Answers are sought to the following research questions: 
W How do parents assess the volume and difficulty level of their children's homework; 
W How much time do their children spend on homework; 
W How often do parents help their children with homework; 
W Which subjects require the most parental help? 
2. Research methods 
The research is handled as a case study (Yin, 2009), which describes a comparison of two data samples, 2005 
and 2013, in order to find out what kind of assistance parents provide their children with their homework. Study 
focus group consisted of those parents whose children were enrolled in the 6th grade from 12 different schools in 
Estonia: 2005 is marked as N=205 and 2013 as N=201 from the counties of Harju, Järva, Viljandi and Tartu. 
The study was carried out in February and March of 2005 and March of 2013. The study questionnaire was filled 
out by 406 parents (2005 & 2013), of which 325 were women and 81 men. Majority of of the participants were 
between the ages of 26-40. Educational level of parents was either secondary or higher. Parents were selected 
randomly.  
Data collection method used was a 21 statement questionnaire. The questionnaire was conditionally divided into 
four parts 1) general data on the participants (5 questions), 2) parental participation in homework (6 questions), 3) 
parental opinions on homework (5 questions),4) students leisure time (5 questions). The questionnaire consisted of 5 
open questions in which parents could write their own opinions and observations. 
Questionnaire structure dictated the usage of percentile and content analysis. Microsoft Office Excel 2007 was 
used for data processing. 
3. Findings 
This research provides an overview of parental assessment on children’s homework volume and content and 
parental participation in homework assignments. 
3.1. Parental role and homework 
Hoover-Dempsey and others (2001) argue that parental involvement in homework can help to improve a child’s 
understanding of his/her capabilities and develop the child’s problem-solving skills. It is therefore important to 
know what kind of assistance parents provide (see, fg.1.) 
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Figure 1. Parental assistance in children’s homework 
 
2013 research results showed that 62% of the parents questioned rarely helped their children with homework, 
31% helped their children often, 4% said that they helped their children all the time and 3% said that they never 
helped their child with homework. This means that almost the entire sample of parents questioned had children who 
needed their help with homework at one point or another. The 2005 results were similar: 43% helped their children 
often and 36% rarely. When comparing the results than the number of parents who rarely helped their child has 
increased. The research data confirms Krull’s (2001) and Kidwell's (2004) argument that children cannot conduct 
independent study in the 6th grade. However the national curriculums (RT I, 2010) expectations objective is that 
students in the II stage of primary school have the competence to plan and assess their activity and implement 
necessary actions to achieve them. The research shows that the parents involved in the study did not think that their 
children had obtained the competence of independent study. Most of the time students do require parental help with 
their homework. 
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Figure 2. Subjects which require parental assistance 
The 2013 study results showed that students required the most parental help with mathematics (32% of the 
parents). Second ‘hardest’ subjects was Russian (29% of the parents.). Other subjects, such as English, natural 
science, Estonian and history, follow with an even percentile (see, fg 2). The option of ‘another subject’ was picked 
by 6 parents and out of those 4 parents noted down computer sciences. It is interesting to note that those parents who 
had previously in the questionnaire stated that they never help their children with homework did mark down 
subjects. Comparing the results with those of 2005, it shows once again that there are similarities in parental 
assessments. In 2005 (see, fg. 2) parents stated that they helped their children mostly with mathematics (40% of the 
parents) and Russian (30%). The results confirm the assessment of many researchers (Epstein & Voorhis, 2000; 
Painter, 2003; Protheroe, 2009) who have stated that the subjects which lesson objective has not been understood in 
class requires reintroduction at home, and such homework practices are unproductive and even possess a danger to 
the effective learning process. Children require parental help with those topics they have not understood during the 
lesson and which can become a source of stress for the child. 
The following table reflects the parental assessment on which kind of help their children need with their 
homework and what kind of help they provide at home. Various authors find it important for parents teach their 
children various studying techniques (Hoover-Dempsey, et.al., 2001). 
Table 1. Parental assistance. 
Type of assistance 2013 results (%) 2005 results (%) 
Help to study oral material ( reading, 
poetry, narration, vocabulary) 
26 23 
Support and encouragement for 
independent study 
25 25 
Help to study written tasks and material 22 25 
Going over and expelling the textbook 
objective 
12 12 
Teaching how to learn (learning 
strategies) 
11 13 
Encourage learning through a reward 
system (money, presents) 
2 1 
Other 2 0 
Complete homework yourself 0 1 
 
The table above shows that in 2013 students required their parents help with oral learning and needed 
encouragement with their independent learning (see tbl 1). Almost the same amount of help is required with written 
work. The comparison with 2005 shows that the type of help provided and even the percentage numbers are similar, 
changes are only in a few point percentile. The one difference that should be noted is that in 2013 the the most help 
was provided in oral topics while in 2005 it was written tasks, encouragement and support. 
3.2. Parental assessment on homework 
The following subsection handles the research which describes the attitudes of parents towards homework. 
Cooper, Lindsay & Nye (2000) research showed that the positive attitude of parents towards homework influences 
the attitude and learning results of the children. 
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Figure 3. Importance of homework according to the parents. 
 
The questionnaire carried out in 2005 showed that 95% of the parents had a favourable attitude towards the 
necessity and usefulness of homework, meaning that they supported homework assignments. The 2013 
questionnaire showed similar results, except the percentage had fallen to 75%. The 2013 questionnaire showed that 
there were more parents who questioned the necessity of homework, but they were not the majority. To confirm 
their opinions parents have provided the following explanations:  
W homework helps to consolidate subject material;  
W it develops and cultivates independent work, a sense of responsibility and continuity among the children;  
W helps with time management; 
W fills the children leisure time;  
W helps to understand the subject; 
W helps children to learn the enjoy of getting a job done. 
Similar reasons for homework necessity are given by authors (Cooper, et.al., 2000; Kidwell, 2004 etc.). 
In 2005 there were no parents who doubted the necessity of homework (Fig. 3), but in 2013 there were 24% of 
those parents who, while considering homework to be a good thing, were still in doubt over its necessity: 
W it is important because it helps to consolidate subject matter, but the homework task is not always clear; 
W Not important, because there should be more time for hobbies and leisure activities; 
W Subject load is to heavy; 
W homework load is too large, children should have more time to rest and play; 
W not all students have the same educational level and homework helps those less capable to understand the 
subject. 
It is positive that parents believe that their children should have  more time to participate in their hobbies, in 
sport and that children should have enough time to rest. That is something which is noted by various authors among 
them Kidwell (2004) Kinnunen (2008) and Käis (1992). One reason for parental disproval of homework is the 
scope, they believe that children are given too much homework. That is something confirmed by theoretics like 
Cooper (2008) and others. 
In 2005 only 5% of the parents found that homework was unnecessary, in 2013 that number was 2%. That was 
explained with the following: 
W Students study load was to heavy; 
W studying should be done at school and not at home, homework should consist of reading the compulsory 
literature.  
 
The following figure shows the assessments of parents in regards to the study load.
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Figure 4. Scope of homework according the the assessment of parents 
 
In 2013 60% of the parents found that the study load was enough, 32% found that the load was too heavy. This 
seems to confirm the assessment of academic researchers (Kidwell, 2004; Simplicio, 2005) that most parents believe 
that the students work load in to heavy. When comparing the results with 2005 then it is similar. In 2005 70% of the 
parents considered the load to be enough and 26% that it was too heavy. 
 
The following is an assessment of parents in regards to the difficulty level of homework.  
 
 
 
Figure 5. Difficulty of homework assignments according to the assessment of parents. 
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In 2013 79% of the parents believed that the homework given to their children had an acceptable level of 
difficulty and 19% found that the level was too difficult. In 2005 53% of the parents found the difficulty level to be 
acceptable, 26% believed that they were too easy and 21% believed that they were too hard.  A comparison of the 
results showed that in 2013 none of the parents believed that the homework was too easy. The 2013 parental view 
that tasks were not too easy could be attributes to the increasing difficulty of academic textbooks. Textbooks 
difficulty can be identified according to certain characteristics, such as the amount of new terminology and the 
complexity of sentences. Such characteristics, however, are not used to determine textbook difficulty in Estonia. 
3.3. Conducting homework 
Parents were asked on how much time their children spend on homework and how their children fill their leisure 
time. An important aspect of child development is leisure time and time for hobbies (Kidwell, 2004; Kinnunen, 
2008; Käis, 1992).  
 
 
 
Figure 6. The completion of  homework according to parental assessment 
 
Figure 6 is the parental assessment on homework completion. In 2013 69%  of parents stated that their children 
always finished their homework, 24% believed that their children did their homework most of the time. The results 
are positive as they show that even though parents might not assist their children with homework all the time, they 
do know that their children participate in his/her homework and that students do spend their time doing homework at 
home. In comparison to 2005 the statistics are similar, in 2005 67% stated that their children did their homework all 
the time and 30% believed that they did it most of the time. 
When it came to the question of how much time is spent on homework then there were difference between the 
responses of 2005 and 2013. From the parental responses one can concluded that homework time depends on the 
schedule and volume. For example at the end of the semester its takes an average of 5 hours to do the homework, 
within the semester it only takes 2. The average time that students spend on homework is between 1,5 to 3 hours. 
There were parents who stated that their children requires 15-45 minutes; 30 minutes to 4 hours; 1 to 4 hours; a few 
hours to a whole evening, depending on how much homework was given and whether the child fatigued. Answers 
given on time spent is very different and was usually  assessed according the subject difficulty. It can still be 
concluded that homework takes longer that has been advised by Cooper, who stated that a student in the 6 grade 
should have an hour of homework. (Cooper, 1989, 2008; Marzano & Pickering, 2007). 
143 Airi Kukk et al. /  Procedia - Social and Behavioral Sciences  171 ( 2015 )  134 – 144 
 
4. Conclusions 
In can be concluded that most parents help their children with their homework. Students require the most help 
with mathematics and Russian. The study showed that parents find homework to be necessary and important in 
order to support learning, knowledge gaining and is vital in building confidence and responsibility. The Estonian 
National Curriculum (RT I, 2010) states that primary school education has to be conducted in a manner which 
reflects the capabilities of the students. The study also showed that among those parents who assisted their children 
with homework, there was a larger number of individuals who believed that the homework volume was too large 
and that the children do not have enough time for leisure activities. It could be that those parents who help their 
children with homework are more aware of the quantities that children have to learn or that their children are simply 
slower learners. 
Most authors and parents believe that homework is useful and necessary. Homework allows for students to 
practice what they have learned in school, to use and consolidate, to develop independent learning skills and help 
with growing willpower and discipline (Kidwell, 2004; Painter, 2003). Österlind (2001) found a correlation between 
successful learning and attitude towards homework- those students who had a more positive attitude towards 
homework were more successful in school. Dunn, Dunn & Price (2000) studied student learning styles and 
independent study and its effectiveness. The study showed that homework results were better if they were 
individualised according to the students learning style, which in turn makes in more effective for parents to help 
with the homework. 
Earlier studies on homework, such as Cooper, Lindsay & Nye (2000), carried out among parents, teachers and 
students confirmed that most students  require help doing their homework and that most parents think that the 
volume and scope of homework is too large. It is positive to assess that parents are interested and involved in their 
children's homework. That opinion is based on the fact that most parents are actively involved with assisting their 
children with homework assignments. The negative implication of such a large number of parental involvement 
points towards the fact that children are seemingly unable to cope with independent study. 
The study showed that:  
W Parents help their children with homework; 
W students require the most help with mathematics and Russian; 
W parents help with oral and written homework material, encourage and support their children with their 
independent study by building learning strategies and explaining the study material; 
W parents consider homework to be very important; 
W Little over a half of the parents believe that the homework volume is enough and 1/3 believe that it is too 
heavy; 
W A very large number of students do their homework; 
W Homework is found to be important as it solidifies the study material, helps students with time 
management, helps to develop independent study and build responsibility;  
W Students lack the ability and confidence for independent study and therefore require outside assistance. 
From the parental responses the hypothesis of this paper, that some parents believe that the homework load to is 
too heavy, has been confirmed as 32 % of the parents had that opinion.  
Limitations of this study include the sample size, further study should include parents from a wider region, and 
the lack of specification questions. The latter would allow to specify which learning skills need to be developed for 
independent study and to assess the goal of homework assignments which would allow for a better understanding of 
the kind of help parents provide for their children.  
Homework helps to practice lesson objectives, to use and solidify learnt material, to develop independent study 
skills and increases will-power and discipline. The study data confirms that a large number of students require 
parental assistance with their homework and that some parents believe that the workload is too heavy. A large 
number of parents assist their children with homework at that number may indicate that a considerable amount of 
student are unable to conduct independent study. 
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